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ABSTRACT
The paper focuses on the importance of applying attention to diversity in the school context as a
means of inclusion. For this purpose, it analyzes the training needs of the teaching staff by
detecting the elements that should be strengthened, as well as the criteria to be taken into
account and the elements to be included in a training plan to be applied in the field of Higher
Education, specifically in the curricula for future teachers. Subsequently, the authors make a
proposal of contents of a learning program in attention to diversity for teachers in training
describing the process of development of the training proposal.
Keywords: attention to diversity, inclusion, higher education, teacher training, social
responsibility, educational guidelines

INTRODUCTION
Attention to diversity is an educational principle that serves as a guide to respond to the individual
differences of students through certain measures of adjustment of the different elements of the curriculum. It
has been conceived from very different theoretical approaches: from the emphasis on the diversity of students
as a result of differences in capacity of different kinds, to the emphasis on the diversity of students as a result
of different cultural origins (Cejudo et al., 2016).
In the present paper an issue of special relevance in the educational field is addressed. Society is
increasingly heterogeneous in its cultural, ethnic, linguistic, class, gender, capacity. The migratory
phenomenon is another factor to be taken into account. One of the features that characterizes 21st century
society is religious and cultural diversity as a consequence, in part, of the migratory phenomenon (García &
Martínez, 2016). The presence of minority groups with their corresponding cultural and religious perspectives,
of students with special educational needs, or who come from families with serious social and economic
problems, etc. it constitutes a reality that is not irrelevant to what happens in schools.
In this sense, the school, as an agent of socialization, must respond to the needs demanded by society. This
research is based on the deficit of attention to diversity that exists in the educational field. For what it is
necessary, among other elements, a training of excellence in the teaching professionals.
For this reason, the research will start from strategies in the implementation of programs and projects in
the initial formation of the curricula of future teachers in the levels of Higher Education oriented towards a
greater competence in attention to diversity.
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Attention to Diversity as a Means of Social Inclusion
The new demands faced by educational centers, in terms of the attention of an increasingly diverse student
body, are another reason for the incorporation of new responsibilities in the tasks of educational professionals
(Alonso, Castedo & Varela, 2016). Given the aforementioned diversity, the educational community must unite
efforts that provide adequate responses to individual differences, combining equity, through fair and nondiscriminatory treatment for each and every one of its students, and quality, offering the maximum possible
efficacy in the results (González, 2013).
Therefore, the educational model must be oriented towards the search for equal opportunities, respect and
the appreciation of differences, all of which constitutes a quality educational system that advocates for a
comprehensive school that responds to the characteristics and needs of all the students, so that it reaches the
same level of learning (Silva, 2007).
When we speak of inclusive school, the importance of the conditions and capacities of the school
organization that make inclusion possible is accentuated. This does not only refer to the classroom, nor is it
the result of individual actions; it is the center as a whole that has to articulate coherent and global responses
to the challenges represented by diversity (González, 2008).
Several researches support that the implementation of inclusive programs focused on attention to diversity
promotes in the students more positive perceptions and attitudes regarding the inclusion in the school and the
classroom (Siperstein et al., 2017; Leigers & Myers, 2015; Martinez et al., 2016). Also, participation in different
activities has powerful effects on students’ perceptions of their school’s inclusive environment and their
attitudes towards inclusion in the classroom. These findings support an ecological approach to social inclusion
and structured school-wide interventions integrated within normative school contexts.
On the other hand, and as a central aspect of our review, the training of teachers in attention to diversity
and its development is essential for the achievement of an inclusive school and educational system (Pilgrim et
al., 2017; Pilgrim & Hornby, 2016). That is why, from now on, we will focus on the training of future teachers.

Training Needs in the Field of Attention to Diversity in Future Teachers: Criteria to Be
Taken into Account and Elements to Be Included
In this section an analysis focused on detecting where the training needs are located in the curricula of
future teachers will be addressed, that is, it is about the curricular planning existing at the Higher Education
level. In this sense, it is of special relevance to place the emphasis on the future teacher developing favorable
attitudes towards the diversity of students, being able to seek, reflect and agree, with other educational and
social agents, alternatives to act in response to educational needs. and to develop to the maximum the
capacities of the student body in equal opportunities (Colmenero & Pegalajar, 2015).
In this sense, the university students have expressed their attitude of acceptance towards different people,
coming to consider it as a stimulus for their professional development. Also, Sanhueza, Granada and Bravo
(2012) analyze teacher attitudes towards inclusive education, highlighting a positive attitude and
incorporating different measures to meet the educational needs of students.
Based on this assimilationist condition, intrinsic to the teaching profession, training in attention to
diversity must revolve around the following criteria (Colmenero & Pegalajar, 2015):
• Pedagogy of complexity: based on the multidimensional nature that characterizes the problem of
educational nature.
• Constructivist perspectives: since the learning processes of the students to consider from the diversity
are based on the same theories as the rest of the students.
• Integrated development: that takes into account a holistic approach to human development, as well as
contributions such as multiple intelligences, self-esteem, etc.
• Adaptive teaching: that considers the principle of individualization adapting the curricular elements to
the personal characteristics of the students.
• Curricular adaptations: as a result of a contextual psychopedagogical evaluation.
• Network of supports and collaborations: classrooms and centers must promote aid and cooperative work
among students, teachers, families and the community.
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Contents of a Learning Program in Attention to Diversity for Teachers in Training: A
Training Proposal in Higher Education
From the approach that we have just presented, some essential elements are derived for the initial teacher
training:
•
•
•
•
•
•
•
•

Acceptance of all students as their own.
Classroom and ordinary center as a preferred space of attention.
Knowledge about student differences.
Mastery of curricular decisions and methodologies that facilitate the highest degree of participation
and learning
Acquisition of skills in the use of different techniques based on the ability of students as peer tutoring
or learning
cooperative with other teachers, as well as the inclusion of the educational community.
Knowledge of the action procedures of support professionals.
Acting as researchers of their practice so that from the reflection professional development can take
place (investigation-action).

Phases in the Process of Training in Attention to Diversity
Taking into account the work contributed by Correa, Sierra & Alzate (2015) we propose the following
phases in the process of training students of the degrees that give access to teaching.
A first stage of contextualization, whose purpose is to develop actions for planning the process, raising
awareness and training communities against the inclusion approach. In this phase, the design of the
methodology to be used will also be included, as well as the tools of the training program for the
characterization of the population.
The second stage is stabilization, focused on the review, design and implementation of improvement plans,
articulating the quality and inclusion of the entire community.
The third is to deepen and includes monitoring the development of institutional improvement plans and
the evaluation of the transformation process in the inclusive education program in educational institutions.
For the implementation of a program we propose workshops organized in three moments along the lines
described by Correa, Sierra & Alzate (2015):
• Awareness-raising: a moment aimed at raising awareness of attitudes among the participating
undergraduates, inviting them to reflect on the actions that are carried out around the attention of
diversity in order to identify successes and errors of the teaching practice fundamentally.
• Conceptualization: moment oriented towards the theoretical foundation of the program and through
reflection, establish a common language among the educational community and define the concepts
that underlie attention to diversity.
• Support to the development of the program: in this last moment of the planning of the training it is
possible to include strategies oriented to the sensitization of leadership as an essential element in the
putting in practice of own performances of the attention to the diversity.

CONCLUSIONS AND DISCUSSIONS
Inclusive education is considered one of the greatest challenges facing the international community. Given
that inclusion affects the entire education system, it is necessary to make political and social decisions that
make it possible to “change and modify contents, approaches, structures and strategies, with a common
approach that includes all children of the corresponding age group. and with the conviction that it is the
responsibility of the general system to educate all children” (UNESCO, 2005; Durán & Climent, 2017).
As has been evident throughout this paper, teacher training is essential to develop programs aimed at the
performance of attention to diversity in the classroom. From this approach, it is necessary to reinforce contents
from Higher Education, specifically in the curricula of future teachers. In this sense, there is an association
between the level of emotional intelligence of teachers and their assessment of the importance of the need for
training in attention to diversity (Cejudo et al., 2016).
On the other hand, the results support the convenience of the initial and permanent teacher training
incorporating training in socio-emotional skills and attention to diversity in a combined way (Cejudo et al.,
http://www.ijese.com
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2016). The proposal of contents that we have presented incorporates and prioritizes precisely the convenience
of assimilacioncitas type starting positions, while the teacher’s sensitization that intends to approach the
educational act from the attention to the diversity is a priority element.
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